POSITION STATEMENT ON READING SUMMIT
For State Board of Education Meeting on February 6, 2008

The Connecticut Reading Association (CRA) is the state affiliate of the International Reading Association (IRA), and is the largest reading organization in Connecticut with approximately 1100 members who are classroom teachers, reading specialists, university professors, and administrators.  In response to the summit, we feel compelled to offer our suggestions for improving reading instruction, the main mission of our organization.

The summit was the beginning of dialogue with various stakeholders on how Connecticut must change if we are to go forward with improving reading competence for all our students and substantially reduce the achievement gap.  A suggestion was made at the summit to have a test that would force universities to teach reading according to the five essential components suggested by the National Reading Panel in addition to other Connecticut recommendations, such as the two Blueprints and frameworks.  The PRAXIS test already exists; some of our members have expressed the concern that an additional test may narrow the curriculum to those tenets of reading that can be tested, ignoring equally important components of reading, such as motivation, that cannot be easily tested.  Thus, we respectfully ask to be involved if such a test is planned. 

Reading is very complex and is key for all academic disciplines as well as in life after school.  As Dr. Richard Allington, past president of the International Reading Association, has said many times, there is “no quick fix.”  We must be wary of individuals and organizations that profess they have “the answer” to our problems.  As the State Department is well aware, the schools alone cannot fix the problems that now exist; parents and communities as a whole, including businesses, must participate in the solution.  From our perspective as reading professionals, we offer the following recommendations based on our own research in Connecticut as well as on national research.
We heartily endorse Commissioner McQuillan’s desire to plan systemic reform that is seamless PK-20, and we offer the services of our seven councils toward this mutual goal.  We hope to hear from you as to how we may partner with you in this endeavor.  The International Reading Association, our affiliate, has many resources from which we can all benefit.

Dr. Kenneth Weiss, President, Connecticut Reading Association (CRA)
Dr. William Farr, International Reading Association Coordinator 
Meredith Menton, President, Connecticut Association for Reading Research (CARR)
Dr. Karen Costello, Legislative Chair, CARR
Jean Klein, Legislative Chair, CRA

Cheri Burke and Sheelah Sweeny, Co-Presidents, Greater Hartford Council

Sharon Dieter, President, Eastern Council

Beth Wagner, President, Northwest Council

Susan Meaney and Catherine Mastrianna, Co-Presidents, Nutmeg Council

Dr. Margaret Queenan and Joanne Shulman, Co-Presidents, Southern Fairfield Council

Claudia Danna, President, Southeastern Council

RECOMMENDATIONS
1.  Every school building in Connecticut should have at least one certified literacy   specialist in a leadership capacity.  With our present Regulations, this reading professional has obtained the 097 reading/language arts consultant certification and is qualified to lead the school and districtwide programs in effective reading instruction, assessment and diagnosis, and developing and maintaining a well-coordinated program across all disciplines and grades K-12.  Professional development may be targeted by a school, but without this role on site to assist classroom teachers, programs and students flounder.  Literacy coaches who do not have this certification must obtain the certification from an accredited university within three years of taking such a position in order to ensure a high quality program.  There should be one certification for this position, not the two that now exist as remedial reading/language arts teacher and reading/language arts consultant.  The two certifications and roles they are meant to serve are not understood in the field and lead to remedial teachers being placed in the consultant role, for which they are not qualified.  We know the State Department is preparing new Regulations and hopefully the one certification will end the confusion about qualifications for the role of a literacy specialist.
2.  The role of such a literacy specialist goes beyond coaching and professional development; this professional must have not only the expertise to develop an effective, well-articulated program but also the vision of what high quality
instruction looks like across all disciplines and all grade levels.  Administrative understanding and support is essential to the success of this role.  The consultant must be able to analyze district and school needs and propose a plan that classroom teachers as well as administrators will buy into.  Once initiated, the plan must be monitored closely classroom by classroom and student by student by the principal of the school with the consultant advising on curriculum and how reading instruction should be implemented.
3.  The new certification Regulations should require administrators to have a course in reading as a process and with a focus on how to use reading/language arts professionals effectively.  Research has been clear in noting that many administrators do not have knowledge of what components are essential to an effective reading program or lesson.  Moreover, many administrators do not seem to know how to support their reading personnel in their various roles.  Principals should have training in supervising classroom teachers in reading instruction and also how to use literacy specialists effectively.  Our research has shown that there is no shortage of certified reading/language arts consultants but many prefer to remain in the classroom because of lack of support for the position.  Salary differentials are not the problem; the school environment is.  Administrators can provide the organizational conditions that facilitate and support an effective consultant role, including workload, time, and scheduling.  Administrators can also look to their literacy specialists for critical training for those veteran teachers and administrators who have not had the advantage of adequate coursework in reading.  
4.   Certification regulations must be changed as early as possible to ensure more in-depth pre-service training for classroom teachers, and the training must go beyond the elementary level into middle and secondary school.  Specifically we recommend at least 12 credit hours in reading for pre-service K-6 teachers, and a minimum of six credit hours in reading in the content areas for middle and high school teachers.  These added credit hours at the very least should help to ensure that all teachers know and know how to teach the components of Connecticut’s two Blueprints.  With today’s diverse classrooms, further additional training is essential even beyond the Blueprints.     
5.  Paraprofessionals who give instruction in reading must be trained and supervised by the reading/language arts consultant and lesson plans closely monitored.  The International Reading Association recommends 12 credit hours of university training in reading for the paraprofessional who instructs students in reading especially in a language arts center.  An Associate’s Degree is desirable.  For para-professionals that work in the classroom under the direction of the classroom teacher, if they are instructing struggling readers, the literacy specialist should be involved in the training of the paraprofessional and work closely with the classroom teacher to ensure  appropriate instruction.  Paraprofessional instruction must be supplementary to classroom instruction.
6. Alternate routes to certification as literacy specialists are an obstacle to improving reading instruction when quality is sacrificed for expediency.
There can be no short-cut to the in-depth training needed for the consultant role. Reading is too important to short-change our students with scripted programs and little understanding of differentiated instruction.  Reading/language arts consultants must be able to “doctor” districtwide and schoolwide programs as well as programs for individual students who are struggling.  And there is no single treatment that will fill the bill.
7.  Literacy specialists must be involved in Response to Intervention throughout all tiers for students struggling with reading.  During Tier 1, the literacy specialist should be assisting the classroom teacher with implementing the school’s reading/language arts program.  For the student who requires supplementary help in reading under Tier 2, the literacy specialist may give small-group supplementary instruction after diagnosing the student’s needs.  When a student requires more intensified instruction as in Tier 3, the literacy specialist should diagnose the reading difficulties, collaborate with other specialists, and recommend appropriate intervention.
8.  Policymakers need to exert strong leadership in the area of literacy across all disciplines.  The twenty-first century requires high standards for what is commonly called “the new literacies.”  Technology requires special reading and writing skills, and while there are common strategies across all disciplines, different strategies work best in each discipline.  Universities need to work together to find common ground to facilitate quality reading instruction and not penalize, with the loss of credit hours, students who come to them from another of our state universities.  While Connecticut has placed strong emphasis on early childhood with the slogan “ready by five and fine by nine,” reading instruction must continue beyond age nine for all students as the content they must read becomes more and more complex through middle and high school and beyond.  Indeed, the world in which today’s students will live as adults will require far more sophisticated skills than they are now being exposed to.  And we must not leave out motivation and relevancy as we prepare our students for the future world of work which we can only dimly imagine at this time.  
